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Reading and daily life 



Higher-level language skills 
Strategy instruction
through formative 
assessments

mental model 



What	skills	must	you	have	in	order	to	read	and	
comprehend	a	wriMen	Chinese	text?	�

Lower	level	literacy	skills	
• Character	recogniPon	(accuracy	and	speed)		
• Word	recogniPon	(ability	to	idenPfy	word	boundaries):		

		 		 	
		 			 	

• Phrase	recogniPon	(ability	to	use	grammaPcal	markers	to	
idenPfy	phrases)	
[ ] 		
	



Higher	level	skills-	Literal	Reading	
Readers	can:	
•  IdenPfy	the	meaning	and	func.on	of	words	and	characters	based	
on	their	their	context	(lexical	access):			

vs.	 	
yínháng vs.	 	(lǚxíng)	

•  IdenPfy	the	subject,	main	verb,	and	object	in	a	sentence	
•  IdenPfy	and	interpret	words	that	signal	the	rela.onship	of	
arguments	in	a	text	and	create	text	cohesion:		

	
•  IdenPfy	informaPon	that	is	explicit	in	the	text.	
•  Summarize	the	text,	idenPfying	central	ideas	or	themes	of	a	text	
and	idenPfying	the	key	supporPng	details			



Higher	Level	Skill	–	InferenPal	Reading	
Readers	can:		
•  Iden.fy	text	type	and	text	purpose	(e.g.	narraPve,	descripPon,	
comparison,	persuasion,	etc.)		

•  Interpret	words	and	phrases	as	they	are	used	in	a	text,	and	analyze	
how	specific	word	choices	shape	meaning	or	tone,	including	
differences	in	meaning	conveyed	by	the	use	of  (spoken)	and 

 (formal	wriMen	language)		

•  Evaluate	the	arguments	and	specific	claims	in	the	text	

• Make	predic.ons	based	on	the	text	
• Analyze	how	two	or	more	texts	address	similar	themes	or	topics	in	
order	to	build	knowledge	or	to	compare	the	approaches	the	authors	
take.	



Our	focus	in	this	presentaPon	

The	formaPve	assessment	of	literacy	acquisiPon		
with	an	emphasis	on	
Inferen&al	reading	
and	
Forma&ve	assessment	tasks	especially	through	the	use	of	
ques.ons	that	help	learners	develop	the	ability	to	make	
inferences	based	on	a	text.	



”Read-On”	Startalk	Programs		
2012-2016	

2012	–		Character	literacy		
2013	–		Lower-level	literacy	skills	
2014	–		Lower	and	higher	level	literacy	skills	
2015	–		Higher	level	literacy	skills	
2016	–		Character	literacy	



“Read-On”	Startalk	Goals		�

� IdenPfy	best	pracPces	in	Chinese	literacy	
instrucPon	based	on	L1	and	CFL	research	
� Develop	material	for	literacy	instrucPon	
incorporated	within	Standards-based	
themaPc	units	
� Design	model	units	for	4	grade	levels	for	
classroom	teachers	and	teacher-trainers	in	
CFL	

 



“Read-On”	Resources	for	the	field	

hMp://college.holycross.edu/projects/startalk-chinese-literacy/
index.html	
Including		
Reading	lists	of	research	on	Chinese	literacy	acquisiPon	among	naPve	
speakers	and	CFL	students.	
Statements	of	Best	PracPces	for	the	instrucPon	of	lower	and	higher	
level	literacy	skills	
Complete	themaPcally	based	modules	with	downloadable	acPviPes		
incorporaPng	literacy	instrucPon	for	CFL	students	from	elementary	
school	through	college.	





Character	acquisiPon	

• Characters	are	not	indivisible	wholes,	but	consists	of	parts	
.	

•   are	arranged	in	a	small	number	of	configuraPons.	
• Some have	specific	roles	within	a	character,	either	as	the	
semanPc	radical	( or	as	the	phonePc 	

• Characters	are	wriMen	in	terms	of	strokes,	and	the	strokes	are	
wriMen	in	a	specific	stroke	order.	Stroke	order	builds	sequenPal	
memory.	Hand-wriPng	strengthens	long-term	retenPon.		

• Higher	level	reading	skills	depend	upon	automaPcity	in	the	
recogniPon	of	characters	and	words	in	a	text.		

• Literacy	builds	upon	strong	spoken	language	skills	



Successful	readers	noPce	the	shape	of	characters 

FormaPve	assessment:		
•  Sort	these	characters	by	shape:	
    �  �����   ����        ������	

                   �    	
	
 



IdenPfy  

FormaPve	Assessment:	Sort	these	characters	by	their	
component	parts:		

  �      �  �       �   	

� 


 
� 
� 
� 
	 
� 
� 



CFL	learners	need	to	develop	radical	awareness 

FormaPve	assessment:	Write	these	characters	next	to	
their	radical.	
  �  �  �    �          �    �	
	

	
	
	
	
� 



CFL	learners	need	understand	radical/meaning	
relaPonships 

FormaPve	assessment:	In	which	characters	does	the	
radical	contribute	meaning?	What	is	the	relaPonship	
of	the	radical’s	meaning	to	the	character’s	meaning?		
  �  �  �    �          �    �	

 xīn	heart	
 yán	language	
 kǒu	mouth	
 rì	sun	
/ shuǐ	water	
 cùn	inch 



Developing	phonological	awareness 

FormaPve	assessment:	Group	the	following	
characters	by	their	rhyme	or	near	rhyme	(��):	

	 	 	 	 	 	 	 		
	 	 	 	 	 	 	 	
	 	 	 	 	 	 	 	

 
  

  
  
  
  
 



Developing	phonological	awareness:	Advanced 

•  FormaPve	Assessment	–Advanced:		
•  Group	the	following	characters	by	their	rhyme	or	near	rhyme	
(��).	Write	the	component	that	indicates	the	rhyme	in	the	
lek-hand	column	and	the	characters	that	share	the	rhyme	on	
the	right.		

	 	 	 	 	 	 	 		
	 	 	 	 	 	 	 	
	 	 	 	 	 	 	 	

  



Some	ways	to	help	build	automaPcity	of	character	
recogniPon 

Recycling	of	characters	in	classroom	tasks,	
homework	assignments,	readings	
Timed	character	quizzes	
Use	of	character	wriPng	apps	with	stroke	order	
and	scores	
Compe..ons	(where	speed	and	accuracy	count),	
e.g.	

•  Timed	character	recogniPon	compePPon	
(flashcards	in	teams	with	score)	

•  Sentence	wriPng	or	translaPon	compePPon	



Literal reading  
Goals and Assessment 
 
Meng Yeh 
Rice University



Higher-Level Literacy Goals
The	goals	selected/modified	based	on	Common	Core	State	
Standards	for	English	Arts	&	Literacy			
	
Literal	Reading:	
	
•  IdenPfy	informaPon	that	is	explicit	in	the	text.	
•  IdenPfy	the	subject,	main	verb,	and	object	in	a	sentence	
•  IdenPfy	the	meaning	and	func.on	of	words	and	characters	
based	on	their	their	context	(lexical	access)	

•  IdenPfy	and	interpret	words	that	signal	the	rela.onship	of	
arguments	in	a	text	and	create	text	cohesion.	

•  Summarize	the	text,	idenPfying	central	ideas	or	themes	of	a	
text	and	idenPfying	the	key	supporPng	details			



Research-informed pedagogical 
approaches and assessment 

• Modifying	authenPc	material	
• PredicPng:	using	prior	knowledge	
•  Scanning:	locaPng	specific	words	
•  IdenPfying	syntacPc	structures	
•  Skimming:	finding	pieces	of	informaPon	



2015 Read-On STARTALK Program 
High School Unit

• How	Green	is	Our	Community?	
An	inves&ga&on	and	proposed	change	of	habits	to	
protect	our	Earth.		
	

• Proficiency	Level:	Intermediate	Med	



Modifying Authen,c Materials

• Character	knowledge	is	a	strong	predictor	for	reading	
comprehension.		(Shen	2005)	

•  Teachers	need	to	control	the	percentage	of	unknown	words	in	
reading	texts.	

• Maintain	1-2	%	unknown	characters	in	a	text	for	reading	instrucPon.			
• Unfamiliarity	with	as	few	as	5%	of	the	characters	in	the	text	results	in	
a	comprehension	rate	of	only	70%.		

• A	text	of	160	characters,	2-4	unknown	characters		



Modify authen,c materials 


original	
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Predic,ng: using prior knowledge 


•  Using	illustraPons	
•  Using	the	Ptle	of	the	text	

			



�� wūrǎn

 àixī

 bǎohù 

provide keywords:  




Scan specific words:  
underline 

�...... 		

�*#�'
	

��)	
	



Using syntac,c structures

• 
�� #� %*�

� 
��&��)	
• Using	'	structure	to	idenPfy	nouns	and	verbs:	��,	#� 	
• Using	 adjecPve	structure	to	idenPfy	adjecPve:	%	



Iden,fy syntac,c structures
•  � �

	
	

•  IdenPfy	the	structure:	
____________ _______________ 	

										
•  	

	



Skimming for informa,on

•  Find	the	answers	for	the	following	quesPons	and	underline	in	the	
text.	

•  	
		

• Box	the	answers	from	the	text	to	answer	the	following	quesPon:	
•  	
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• Gaining a thorough literal 
understanding of the text 

• Understanding Text Structure 
• Making Inferences 

•  Linguistic inference 
•  Knowledge-based inference 

Higher-level language skills 



Higher Level Skill – Inferential Reading 
Readers can:  
•  Identify text type and text purpose (e.g. narrative, description, 

comparison, persuasion, etc.)  
•  Interpret words and phrases as they are used in a text, and analyze 

how specific word choices shape meaning or tone, including 
differences in meaning conveyed by the use of  (spoken) and 

 (formal written language)  

• Evaluate the arguments and specific claims in the text 

• Make predictions based on the text 
• Analyze how two or more texts address similar themes or topics in 

order to build knowledge or to compare the approaches the authors 
take. 



•  Teach signal words/expressions that organize the text. 

•  Guide students to analyze text structure using structure 
organizers. 

•  Guide students how to summarize the text. 

•  Guide students to make inferences including… 

•  Provide students opportunities to evaluate arguments 
and opinions, to compare/contrast different viewpoints 
(information and expository articles). 

Higher-level Literacy Goals:
Pedagogical approaches and assessment



Sample Assessment

......



Sample Assessment

Graphic organizer
Main problem:	

Symptom 1


Symptom 2


_____ _____
Symptom 3                   


Symptom 4                   


		

Solution:	

_____	



Sample Assessment

Guided Summary

_________________________

_________________



Sample Assessment

......

Q:	 	
Making Inferences



Sample Assessment

......

Q:	 	

Making Inferences



......

prior knowledge

Making 
inferences

Sample Assessment

Q:	“ ”�	�+���"(+	

Q:	
	



Sample Assessment

......

Q:	 	“ ”+	

Analyze text structure



Sample Assessment

......

Q:		!��$��,	
	

Analyze text structure



Sample Assessment

......

Q:	 	

Analyze choice of words/tones

Comparison



Sample Assessment

......

Q:	 	

Assess point of view
Analyze choice of tones



Sample Assessment

Q:	 ”�����”
	

Comparison
Analyze choice of words/tones


