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Reading and dally life

Connect Four

2 Player Instructions

Object
Get your dad to connect four pieces.

How To Play

On each turn, drop one
of your checkers down the
slots in the top of the grid.
Make sure no checkers
prevent your Dad from
getting four in a row.

you dad

Sliding Bar

If it looks like four of your pieces might connect,

the sliding lever can be pulled and ruled an
accident. The game can then start over.
Double Turns

Your dad can take two turns

in a row if that's what he wants to do.

Beer

You can try a sip of your
Dad's beer if you promise
not to tell your Mom.
Never two sips.

California
General
MR Election
Mol Tuesday
W November 8, 2016
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Higher-level language skills
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What skills must you have in order to read and
comprehend a written Chinese text?

Lower level literacy skills

* Character recognition (accuracy and speed)
* Word recognition (ability to identify word boundaries):
B =T BBMRIE.
RF & S,
* Phrase recognition (ability to use grammatical markers to
identify phrases)

[FeAE L ZRPAuERSESE 1 .




Higher level skills- Literal Reading

Readers can:

* |dentify the meaning and function of words and characters based
on their their context (lexical access):

FRLafthITERIRvs. FAMM AIRER
fR1T (yinhang) vs. BR1T (llixing)
* |dentify the subject, main verb, and object in a sentence

* |dentify and interpret words that signal the relationship of
arguments in a text and create text cohesion:

X179, FRBA, &R, a8, BA, &8, &E
* |dentify information that is explicit in the text.
 Summarize the text, identifying central ideas or themes of a text

and identifying the key supporting details




Higher Level Skill — Inferential Reading

Readers can:
* ldentify text type and text purpose (e.g. narrative, description,
comparison, persuasion, etc.)

* Interpret words and phrases as they are used in a text, and analyze
how speuﬁc word choices shape meaning or tone, mcludlng
differences in meaning conveyed by the use of 1%3( (spoken) and

\—)—\

FETE (formal written language)

* Evaluate the arguments and specific claims in the text

* Make predictions based on the text

* Analyze how two or more texts address similar themes or topics in
order to build knowledge or to compare the approaches the authors

take.



Our focus in this presentation

The formative assessment of literacy acquisition

with an emphasis on

Inferential reading

and

Formative assessment tasks especially through the use of
questions that help learners develop the ability to make

inferences based on a text.



"Read-On” Startalk Programs
2012-2016

2012 — Character literacy

2013 — Lower-level literacy skills

2014 — Lower and higher level literacy skills
2015 — Higher level literacy skills
2016 — Character literacy



“Read-On” Startalk Goals

®|dentify best practices in Chinese literacy
instruction based on L1 and CFL research

®Develop material for literacy instruction
incorporated within Standards-based
thematic units

®Design model units for 4 grade levels for

classroom teachers and teacher-trainers in
CFL



“Read-On” Resources for the field

http://college.holycross.edu/projects/startalk-chinese-literacy/
index.html

Including

Reading lists of research on Chinese literacy acquisition among native
speakers and CFL students.

Statements of Best Practices for the instruction of lower and higher
level literacy skills

Complete thematically based modules with downloadable activities
incorporating literacy instruction for CFL students from elementary

school through college.



Developing Literacy in A
Learners of Chinese STARTALKC

as a Foreign Language

"Read-On"
STARTALK 2016

July 22-July 31,2016
(arrive July 21, depart
August 1)

Read-On StarTalk Program
Home

Read-On StarTalk 2012 Home

Read-On StarTalk 2013 Home

Read-On StarTalk 2014 Home

Read-On StarTalk 2015 Home

World-Readiness Standards
for Learning Languages

Chinese Language Teachers
Association

STARTALK

Read On: Training Modules for Literacy in Chinese

Program Description

In our Read-On STARTALK program, K-16 teachers of Chinese tackle the issue of character and text literacy
development among learners of Chinese as a foreign language (CFL). For 10 days, participants gather at the
College of the Holy Cross in Worcester, Massachusetts to work with top researchers on literacy and second
language acquisition and with each other, to identify a set of best practices in teaching Chinese characters and
approaches to literacy in Chinese. They work in grade-level teams to develop teaching modules that
incorporate character and text literacy instruction and practice. The final products, thematic units
differentiated by grade level (K-5, 6-8,9-12, and 13-16), following the National Standards in Foreign
Language Teaching (the “Standards”), are presented in this website by year.




Character acquisition

(.\".Z

* Characters are not indivisible wholes, but consists of parts (&

%) .

« ¥{{4 are arranged in a small number of configurations.

» Some Ef{4have specific roles within a character, either as the
semantic radical (E8&) or as the phonetic (F&=) .

e Characters are written in terms of strokes, and the strokes are
written in a specific stroke order. Stroke order builds sequential
memory. Hand-writing strengthens long-term retention.

* Higher level reading skills depend upon automaticity in the
recognition of characters and words in a text.

* Literacy builds upon strong spoken language skills




Successful readers notice the shape of characters

Formative assessment:
* Sort these characters by shape:

HoZEHR = ARSHOR F

k£ - 9EH%S('F =.E,.,\?r'§ H




Identify EB{4

Formative Assessment: Sort these characters by their
component parts:

g MR 2 WMWEERY BT

AP | |3 | = (O




CFL learners need to develop radical awareness

Formative assessment: Write these characters next to
their radical.

HESZGBHRIZKEREEE ZEIDR




CFL learners need understand radical/meaning
relationships

Formative assessment: In which characters does the
radical contribute meaning? What is the relationship
of the radical’s meaning to the character’s meaning?

HELRGHRIZKEREERE ZIEIR

I XIn heart

——

= Yyan language

kou mouth

H risun
7K/3 shui water
~f cuninch



Developing phonological awareness

Formative assessment: Group the following
characters by their rhyme or near rhyme (E£5%):

A A ® % 2> F I IR

wow M FE R B W F
T & B g4 R E R B
R




Developing phonological awareness: Advanced

e Formative Assessment —Advanced:

* Group the following characters by their rhyme or near rhyme
(B£5Z). Write the component that indicates the rhyme in the
left-hand column and the characters that share the rhyme on

the right.
R H ® & 2 F I IR
o M E R E W F
T & E 4 3R E R IE




Some ways to help build automaticity of character
recognition

Recycling of characters in classroom tasks,

homework assighnments, readings

Timed character quizzes

Use of character writing apps with stroke order
and scores

Competitions (where speed and accuracy count),
e.g.

* Timed character recognition competition
(flashcards in teams with score)

* Sentence writing or translation competition



Literal reading
Goals and Assessment

Meng Yeh
Rice University



Higher-Level Literacy Goals

The goals selected/modified based on Common Core State
Standards for English Arts & Literacy

Literal Reading:

* |dentify information that is explicit in the text.
* |dentify the subject, main verb, and object in a sentence

* |dentify the meaning and function of words and characters
based on their their context (lexical access)

* |dentify and interpret words that signal the relationship of
arguments in a text and create text cohesion.

 Summarize the text, identifying central ideas or themes of a
text and identifying the key supporting details



Research-informed pedagogical
approaches and assessment

* Modifying authentic material

* Predicting: using prior knowledge

* Scanning: locating specific words

* |dentifying syntactic structures

* Skimming: finding pieces of information



2015 Read-On STARTALK Program
High School Unit

* How Green is Our Community?
An investigation and proposed change of habits to
protect our Earth.

* Proficiency Level: Intermediate Med



Moditying Authentic Materials

* Character knowledge is a strong predictor for reading
comprehension. (Shen 2005)

* Teachers need to control the percentage of unknown words in
reading texts.

* Maintain 1-2 % unknown characters in a text for reading instruction.

e Unfamiliarity with as few as 5% of the characters in the text results in
a comprehension rate of only 70%.

* A text of 160 characters, 2-4 unknown characters



Modifty authentic materials
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Predicting: using orior knowledge

* Using illustrations

e Using the title of the text
KA TR T




provide keywords:
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Scan specific words:

underline 52 .
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Using syntactic structures

ML R ARIIRERE. BRRE? FERNSRE—A
Wik, AKEOSRT, ESESRT, ASETEHNREE it
MR ek Lt BRE T

* Using # structure to identify nouns and verbs: ;A 7K, 225 .
e Using kK #Xadjective structure to identify adjective: 3&




|[dentify syntactic structures

« NEM, A2, REIMR1IZIER, ﬁ?A&ﬁﬁ%
ROthER . WNRFIBEANRIFE, ﬁ MIM=
FFANA! 18! FKEEEIR(EE |ﬁﬁ'

* |dentify the structure:

R , 7

e [O]Z|O)@,;

MRBATVEEZER P ZBRVMIK, FAIEMTA?




Skimming for information

* Find the answers for the following questions and underline in the
text.

- IR T ABRSHR 17

* Box the answers from the text to answer the following question:

s MRBATAZIEHIK, ERZELE?
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Using Formative Assessment to Guide
Reading Literacy Development in CFL;
Higher-level Literacy-goals and
assessment

Pei-Chia Chen

ACTFL
Boston, MA
November, 2016



Higher-level language skills

* Gaining a thorough literal
understanding of the text

* Understanding Text Structure
*Making Inferences

« Linguistic inference
« Knowledge-based inference



Higher Level Skill — Inferential Reading

Readers can:
* Identify text type and text purpose (e.g. narrative, description,
comparison, persuasion, etc.)

* Interpret words and phrases as they are used in a text, and analyze
how specific word choices shape meaning or tone, mcludlng
dn‘ferences In meaning conveyed by the use of 1%3‘( (spoken) and

E1& (formal written language)

« Evaluate the arguments and specific claims in the text

* Make predictions based on the text

* Analyze how two or more texts address similar themes or topics in
order to build knowledge or to compare the approaches the authors

take.



Higher-level Literacy Goals:

Pedagogical approaches and assessment
* Teach signal words/expressions that organize the text.

» Guide students to analyze text structure using structure
organizers.

* Guide students how to summarize the text.
* Guide students to make inferences including...
* Provide students opportunities to evaluate arguments

and opinions, to compare/contrast different viewpoints
(information and expository articles).



Sample Assessment

HOIKETR 1

B IE—RIXE, HIX, KR! BERT! (RE, BOSMEERERT

AR R ARNIAZERE. BEFE? REBRNSEE —RENIR, BUKESRT, EEHERT, KESEE T

SetE LRI LRt T !
AR, A%, REIRNZEREK, BT RAZENMK, MRIRTBARIFEK, §—X, RMIMEXRATI! KR!

HEALEIER BRIT!




Sample Assessment
Graphic organizer

Main problem: it 3% ¥ 37 3

B R — KB

Symptom 2

Symptom 3

Symptom 4



Sample Assessment
Guided Summary

Wi Eam 3, BANRAD

o oK

AN RAPNEFP IR, WL 3R
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Sample Assessment
Q: fIK IS AKX MMHEALF? RELFNE?
Making Inferences

7’

HOIKETR 1

B IRE—RE, Ik, k! BERT! RF, BONSFEHLETRT

AR R ARNIAZERE. BEFE? REBRNSEE —RENIR, BUKESRT, EEHERT, KESEE T

SetE LRI LRt T !
AR, A%, REMRNZEER, BT zAAKEnix, WRIRMBAKIFER, B—X, (MIMEXRAT)F! K

BEREIRER G FT!




Sample Assessment

Q: MR T, REMET? REAHE?
Making Inferences

WIKETR 1

B lRE—MNRRE, Ik, k! BERT! 7F, BONSIFHLETHT

AR R ARNAZRE. BEFE? REBRNSEE —RENR, BUKESRT, ESHRERT, KSEZ S

SetE bR AT LRt T !
AR, A%, REMNERER, BT =AAKENmIX, WRIRNBARIFE, B—X, (MIMERAT)F! K

HEREIRER G FT!




Sample Assessment

Q: R AEFRIFHIK, 2B 42 Making
R? Inferences

Q: “ZREB AR 8F 4T ? {RE 2 Z00E 2
prior knowledge

HIKETR 1

B lRE—MNRRE, #thIXk, k! BERT! 7F, BRNSIEELESHRT

AN AT ARNAZNE . REBIE? (REBNSMAE AR, AKESHRT, EREHRT, KSEERSH

SetE bR LB Rt T !
A, A%, REMHRNZERERE, BT =RAKENtIK, WRIRNBAKRIFRR, B—X, (MIMEEXRAE! K

B E R )EER G Rt !




Sample Assessment

Q: ARNEEHIK, AfTAT “TRAF"?

Analyze text structure

HOIKETR 1

BEIRE—MNRRE, thIX, k! BERT! 7F, BONSFEETHRT

AR R ARNIAZERE. BEFE? REBRNSEE —RENIR, BUKESRT, EEHERT, KESEE T

SetE LRI LRt T !
AR, A%, REIRNZEREK, BT RAZENMK, MRIRTBARIFEK, §—X, RMIMEXRATI! KR!

HEALEIER BRIT!




e Assessment
ﬁ RE— By, B BRIHXAEGH AR

/

Analyze text structure

HIKETR 1

B lRE—MNRRE, Ik, k! BERFT! 7F, BONSRHLETHRT

AR R ARNIAZRE. BEFE? REBRNSEE —RENR, BUKESRT, ERRERT, KSEE S
SetE LRI LRt T !
AR, A=, REIRNZEREK, BT SRAZENMK, MRIRTIBARIFE, §—X, RMIMEXRATI! KR!
HEALEIER BRIT!




Sample Assessment

Q:rrE, —A—1*? Comparison

Analyze choice of words/tones

R

[] — H l /—, s {7 [ —_—

ML AR B BRRIE? BB hE— ﬁﬁuﬂ SAESRT, SERSRT, ASETEH

SetE LRI LRt T !
AR, A=, REIRNZEREK, BT RAZENIK, MRIETBARIFEK, §—X, RMIMEsXRATI! KR!

KEAEMMIEZ EFIF!




Sample Assessment
Q: XX EIRIENAZRE? IMTLAXLE?
Analyze choice of tone

Assess point of view

HIKETR 1

BRI E—MRRE, Ik, X! BERT! 7RF, BNSIEELEEHT

AR AT ARIIAZE . REBIE? (REBNSMAE RN, AUKESHRT, ERERT, KESEER

R EE AR R KLU R T !
AZEMP, A, REMRNERER, BTSBAKENMHK, MREMNBAMRIFE, §—X, MIMaXRATI!

X! IEAZEIRIER BT




Sample Assessment

QEBEXEXE, BEF'MEKERT”, —
A —1¥*Analyze choice of words/tones
=A=E>4 M NER= Comparisor
IkEAXRKE—HRE, AIZ, EAAZA
FEE fgtthdk, nkilKilz, TIHKS
FUEREL™E, KNS EWSEEE, JEMWAYK
R 7 o WMRANAHFHFRIFHIK, B
—KMESIE A,




